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Annomayun. Vzydaercs MeXaHW3M, TOOYXIAIOIINA KHTAaHCKUX CTYIEHTOB K W3YYSHHUIO
WHOCTPAHHOTO SI3bIKa, MyTEM 0030pa JHUTEpaTypbl O (aKTOpax, BIMSIONIMX HA MOTHUBALIMIO KHUTAMCKHX
CTYZIEHTOB K M3Y4€HHIO MHOCTPAHHOTI'O SI3bIKa. MeTO/1 HCCIeIOBaHUs 3aKITI0YasiCcs B MIOUCKE PEJIEBAHTHOM
JUTEPATypsl MO KIIFOYEBBIM CIIOBAM: (KHTaHCKUE CTYIEHTB» H «MOTHUBALMA K M3yYEHHIO HHOCTPAHHOTO
A3BIKA», a 3aTeM B KATETOPU3ALMY 1 aHAITN3€ TIOTyYeHHON JINTepaTyphbl HA OCHOBE OHO(AKTOPHOM, ABYX-
(akTopHOI1 1 MHOTO(AaKTOpHOH Teoprid. UHTerpHupysl pe3yibTaThl UCCIEI0BAHUH, TPOBEAEHHBIX B PAMKaX
Pa3INYHBIX TEOPETHIECKUX MOJIENIEH, MO>KHO OOHAPY>KUTb, YTO MEXaHN3M, OOy TAFOLIHI KUTAHCKUX CTY-
JICHTOB K M3yUYEHHIO HHOCTPAHHOI'O SI3bIKa, CJIO’KEH U 00YCIIOBJIEH COBMECTHBIM BIIMSTHUEM MHOMKECTBa (hak-
TOpoB. B OyayIyx ucciae0BaHusIX HEOOXOMMO HHTEIPUPOBATH MHOTO(AKTOPHYIO MOJIEITH IS IITyOOKOIO
M3YYCHUS 3aKOHOMEPHOCTEH N3MEHEHUsI MOTUBALIMK U NIpeIoCcTaBieH s O6osee 3¢ PEeKTUBHBIX peKOMEHIa-
WA JUTS yIeOHOM TPaKTHKH.

Knioueswvle cnosa: omnodaktopHast Teopus, AByX(pakTopHas TEOpHs, MHOTO(AKTOpHAsI TEOPH,
MOTHBAIMS K U3Y4YEHHUIO HHOCTPAHHOTO SI3bIKa, 0030p JIUTEpaTypH.
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Introduction

With the accelerated development of globalisation, foreign languages have become an essential skill
for students from all over the world to enhance their competitiveness and to enter the international
community.russia and China are promoting the development of the Belt and Road Initiative to a higher
quality through diversified co-operation in education.russia and China have similar challenges and
opportunities in foreign language education, and Chinese students constitute the largest group of foreign
language learners in the world.

The mechanism of their motivation to learn foreign languages has important implications
for the reform of foreign language education in Russia. Their motivational mechanisms for foreign language
learning have important implications for the reform of foreign language education in Russia, especially in
terms of motivating foreign students in Russia and Russian students in Russia to learn foreign languages,
which in turn will lead to the development of more effective strategies for foreign language teaching in Russia
and China. In addition, it will have a positive impact on the internationalisation of foreign language education.

At present, scholars have conducted a large number of studies on Chinese students' motivation to
learn foreign languages, but these studies tend to focus on the description and classification of specific
motivational factors. Studies that systematically differentiate concepts and comprehensively analyse these
motivational factors from the perspectives of single-factor, two-factor, and multi-factor theories are not yet
available. There is a lack of in-depth exploration of the relationships between different theoretical models
and systematic analyses of driving mechanisms. This study aims to systematically sort out and compare the
application of single-factor, two-factor, and multi-factor theories in the study of Chinese students' motivation
in foreign language learning and explore their driving mechanisms through the method of literature review.
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Materials and Methods

In this study, we systematically sorted out the relevant literature on the factors influencing Chinese
students' motivation to learn foreign languages in the past two decades (2003-2025), and classified
the screened literature based on single-factor, two-factor, and multi-factor theories for content analysis.
We included Chinese academic databases such as China Knowledge Network (CNKI) and Wanfang Data,
as well as foreign academic databases such as Google Scholar. The search terms include ‘foreign language
learning motivation’, ‘English learning motivation’, ‘motivation type’, ‘motivation factors’, ‘intrinsic
motivation’, ‘extrinsic motivation’ and other Chinese and English terms.

Results

1. The results of single-factor theory analysis

The single-factor theory suggests that foreign language learning motivation is mainly influenced
by a single driver. Literature based on the single-factor theory mainly focuses on separate studies of intrinsic
motivation or extrinsic motivation. For example, Dang Mengxin, Qi Hong, and Lai Hong focus on the
affective factor of foreign language learning motivation [1] [2]. Panagiotidis, P., Krystalli, P., and Arvanitis
et al. propose technology as a motivational factor for foreign language learning [3]. Jin Xu and Sudan Chen
proposed social contextual factors (environmental factors) for foreign language learning motivation [4] [5].
The single-factor model is a simplified analytical framework that assumes that a phenomenon or outcome is
primarily influenced by a single key factor.

2. Results of the two-factor theory analysis

The two-factor theory, proposed by the American psychologist Herzberg, divides the factors
affecting behavior into two categories: incentives (related to intrinsic motivation) and health factors (related
to the external environment) [6]. For example, based on Maslow's Hierarchy of Needs Theory, Chen Yanbin
analyzed secondary school students' English learning motivation from the two-factor perspective in terms of
two major aspects: internal personal factors and external environment [7].

Chen, H. J., and Shuo, D. F. talk about the maintenance of foreign language learning motivation
from the aspects of ‘self-regulation” and ‘goal orientation’ [8]. Amoah, S., and Yeboah, J. classified Chinese
students ‘motivation to learn spoken English into instrumental and integrative motivation, and they suggested
that Chinese students’ motivation to learn spoken English is mainly instrumental [9]. Literature based on the
two-factor theory explores the role of intrinsic and extrinsic motivation. Intrinsic and extrinsic motivation in
foreign language learning are not completely independent; they can influence each other and even transform
each other. Appropriate extrinsic motivation can promote the formation of intrinsic motivation, while
excessive extrinsic pressure may weaken intrinsic motivation.

3. Results of analyses of multifactor theory

Multifactor theory integrates the influence of personal, social, cultural, and other factors
on foreign language learning motivation. Literature based on multifactor theory identifies more factors
affecting Chinese students' motivation to learn foreign languages. For example, Xiangdong Li, Feng Fan,
Tao Han, and Jinwei Wang investigated the motivation of non-English foreign language majors and
suggested that learners' personal factors (e. g., language of specialisation, university grade, age of starting
Russian/Japanese/Spanish learning, and foreign experiences) all have different degrees of influence on
motivation, but learning context is the most typical motivation for non-English foreign language majors [10].

The most representative researcher of multifactor theory is Eddie Long Shao, who proposed
a multidimensional ecology of factors influencing motivational behaviours of college English learners,
suggesting that the motivational behaviours of college students' English learners have four dimensions:
affective reality, reality cognition, strategy cognition, and socio-emotional support [11].

Zhang Hong and Du Xinran et al. classified students' English learning motivation into four types
(future vision, failure avoidance, self-development, and cultural interest) and five factors (teacher factor,
learner factor, learning environment factor, family factor, and peer factor) [12]. Shen Guobiao, Di Xuan, and
Ma Shuhan et al. in their study of the current situation of motivation of college students to learn Arabic
investigated and proposed five influencing factors of motivation of Chinese college students to learn Arabic:
intrinsic interest, learning situation, social evaluation, personal development, and family responsibility [13].

Wang Chunying tried to classify English learning motivation into six factors from the learner level
and the learning context level: the learner level includes learning attitude, learning purpose, and self-concept;
the learning context level includes the school environment, English classroom teaching, and the relationship
between peers [14]. Gao Yihong, Zhao Yuan, Cheng Ying, and Zhou Yan et al. summarised seven types of
English learning motivation of Chinese undergraduates in their local environment through a large-scale
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stratified sampling survey: intrinsic interest motivation, achievement motivation, motivation to go abroad,
motivation to learn in the learning context, motivation to take social responsibility, motivation for personal
development, and motivation to learn through information media [15].

From the findings of the above researchers, we can see that: the motivational influences on students'
foreign language learning are complex and varied; it is a dynamic field of research that is constantly changing
and developing with the development of the times; the motivation to learn a foreign language can be
stimulated and sustained by adopting targeted measures for the motivational influences; therefore, it is
necessary for us to analyze the driving mechanism of motivation to learn a foreign language.

4. Driving mechanism analysis

Synthesizing the research results under different theoretical models, it can be found that the driving
mechanism of Chinese students' foreign language learning motivation is complex and is jointly influenced
by a variety of factors. Among them, intrinsic motivation is the core driving force for learning, and extrinsic
motivation is an important supplementary and moderating factor. Other factors, such as foreign language
learning goals, foreign language learning situations, teacher-student relationships, and family factors, etc.,
indirectly affect the strength and duration of students' motivation to learn foreign languages.

The unifactorial theory of foreign language learning provides the basis for understanding the
composition of students' motivation in foreign language learning; the bifactorial theory reveals the
complementary roles of intrinsic and extrinsic motivation in foreign language learning; and the multifactorial
theory builds a more comprehensive model of motivation mechanism on the basis of the previous two
theories. The relationship between the three is progressive and inclusive, and the multifactor theory can
integrate the research results of the single-factor and two-factor theories.

Conclusions

Through a literature review, this study systematically sorted out the application of single-factor, two-
factor, and multi-factor theories in the study of Chinese students' motivation for foreign language learning. It
was found that: the unifactor theory emphasizes single drivers, such as personal interest and occupational
needs, as an important source of foreign language learning motivation; the bifactor theory reveals the
synergistic effects of health factors and motivational factors on foreign language learning motivation; and
the multifactor theory integrates personal, social, cultural, and other factors, revealing the complex driving
mechanism of motivation.

The scope of the literature review may have some limitations and failed to include all relevant
literature. In the future, we can explore effective strategies for intercultural foreign language education
between Russia and China by comparing the subtle differences in foreign language learning motivation
between Russian and Chinese students. Foreign language teachers should reasonably use extrinsic motivation,
but avoid overuse that leads to the weakening of intrinsic motivation. Schools should create a favorable
atmosphere for foreign language learning and set appropriate foreign language learning goals for students of
different grades.
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HNudopmanus 06 apTopax

E. A. Kazak — xkanaugaT Gpuaoaoruieckux HayK, CTapIIuil HAYyIHBIH COTPYTHUK;
Uxan XalisiHb — KaHJIWJ1aT [eJarOTMUYEeCKUX HayK.

3asiBICHHBINA BKJIaJ aBTOPOB: BKJIAJ COABTOPOB B COOP AMIIMPUIECKOTO MaTepHania MpercTaB-
JICHHOT'O MCCIIeI0BaHusl, 00pabOTKy JaHHBIX U HAIlMCAHUE TEKCTa CTaTbU PaBHO3HAYHBIM.

Bce aBTOpBI 03HAKOMWIIMCH € pe3yibTaTaMyd paboThl U ONOOPUIM OKOHYATEIHHBIM BapUaHT
PYKOIIHCH.

Wudopmarus 0 KOHPIUKTE HHTEPECOB: aBTOPHI ACKIAPUPYIOT OTCYTCTBHE SABHBIX U IOTCHIH-
ANBHBIX KOHQJIMKTOB HHTEPECOB B CBSI3U C MyOJIMKaIel TaHHOH CTaThH.

Crarpsa noctymmwia B pepakuuio 03.06.2025; onobpena nocie peuensuposanus 04.07.2025;
npuHATa K myonmkamuu 11.07.2025.

76



